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• Positively impact the campus environment for First 
Nation students and increase capacity of participants to 
examine identity and areas of power & privilege

• Introduce a population of students who traditionally do 
not take advantage of travel study/study abroad to the 
concept and to better connect this population to the 
expanding number of these types of learning 
experiences at ETSU. 

SERS Grant Learning Goals



Essential Learning Outcomes



High-Impact Educational Practices

Teaching and learning practices that 
have been widely tested and have been 
shown to be beneficial for college 
students from many backgrounds. 

Kuh, G.D. (2008) .  High-Impact Educational Practices: What They Are, Who Has Access to Them, and 
Why They Matter.



Diversity & Global Learning 

Courses and programs that help students 
explore cultures, life experiences, and 
worldviews different from their own.  These 
studies – which may address U.S. diversity, 
world cultures, or both – often explore 
“difficult differences” such as racial, ethnic, 
and gender inequality, or continuing 
struggles around the globe for human 
rights, freedom, and power.  



“A form of experiential education in which students engage 
in activities that address human and community needs 
together with structured opportunities intentionally 
designed to promote student learning and development”

Jacoby, B. (1006).  Service-learning in higher education: concepts and practices.

“Can be an ideal activity to pair with other high-impact 
activities to lead to even greater gains for students because 
it is a powerful integrative tool…it focuses students on 
“real” world (unscripted problems and issues, and broadens 
students’ thinking about what it means to be a part of a 
community beyond the campus.”  

Brownell, J., & Swanger, L. (2009).  High-impact practices: Applying the learning outcomes literature to the development of 
successful campus programs.  

Service-Learning



• Students enrollment in a learning community (defined by TBR as the 
same groups of students taking two or more classes concurrently for 
academic credit and engaged in a substantial amount of time in common 
intellectual activities, within and outside the classroom, with intentional 
curricular connections)

• Travel study during Spring Break 2017 to the Jemez Pueblo in New Mexico

• Cultural exchange with the Eastern band of the Cherokee Nation 

• Ongoing student participation in recruitment for travel study and study 
abroad opportunities during the 2017-18 academic year

Grant Components



Two courses intentionally selected:

 HDAL 4957: Exploring Issues of Poverty & Education with 
Indigenous Peoples (1 credit hour)

Instructor: Teresa Brooks-Taylor

 HDAL 2340: Understanding Cultural Diversity (3 credit hours)
Instructor: Dr. Bethany Novotny

Learning Community



Participants engaged in a week of service-
learning activities in the Jemez Pueblo, 
including:
 Clearing irrigation ditches for fields
 Clearing fields in anticipation of planting
 Building a hoop house
 Engaging with seniors at the Senior Center
 Speaking with high school students about college transition 

concerns at the Walatowa Charter High School

Service-Learning 



Student Demographics
Male Female

1 (12%) 8 (88%)

Freshman 1 (11%)

Sophomore 3 (33%)

Junior 2 (22%)

Senior 3 (33%)

History/Political Science Counseling & Human  Services 
(2)

Criminal Justice & Criminology Marketing

Music & Secondary Education Public Health (2)

Social Work

On-Campus 8 (88%)

Off-Campus 1 (12%)

White 5 (55%)

Black 1 (11%)

Native American 1 (11%)

Asian/Pacific 
Islander

1 (11%)

Not reported 1 (11%)



I am the first person in my immediate family to 20% (1)
enroll in college at a 4-year institution:

I am working at least one job to be able 40% (2)
to afford to attend ETSU:

This was my first time 40% (2)
flying on an airplane:

I am receiving at least one scholarship or grant 60% (3)
that allows me to afford attending ETSU:

Participation in this Learning Community has made 100% (5)
me more interested in study abroad opportunities:

This Learning Community has made me think about 100% (5)
my choice of major or future career:

Who was with us?



Students were invited to take an online assessment 
as a post-test to the Learning Communities. 

The 9 students who participated in the Learning 
Community were invited via email (sent 2 times 
over the course of 2 weeks), and reminded in both 
of their courses by the instructor (once). 5 
responses were received (55% response rate). 

Assessments: Post-Test



What level of understanding of indigenous communities do you feel you 
had before you enrolled in this Learning Community?

Assessment Results: Post-Test

I was mostly unaware of the 
issues facing indigenous 
communities before enrolling 
in this Learning Community

2 (40%)

I was somewhat aware of the 
issues facing indigenous
communities before I enrolled 
in this Learning Community

3 (60%)



What level of understanding of education and poverty do you feel you had 
before you enrolled in this Learning Community

Assessment Results

I was mostly unaware of the 
of education and poverty 
before enrolling in this 
Learning Community

3 (60%)

I was somewhat aware of the 
issues of education and 
poverty before I enrolled in 
this Learning Community

2 (40%)



This Learning Community included travel to New Mexico during spring 
break 2017. Please describe what you learned on this trip, and how you 

applied that learning to your courses this semester. 

This experience has made me a better thinker in my other classes at ETSU, 
especially when issues of diversity come up. I come from an area that is not 
very ethnically diverse and I always felt I had limited understanding of diversity. 
After this travel study, I feel as if I have a better understanding than many of my 
peers in other classes. It has been revolutionary for me. 

Assessment Results



Describe how you intend to apply the learning you had during this 
Learning Community to your future at ETSU or in your professional career. 

How has this community impacted your future? 

As a future social worker, I plan on taking the idea of being mindful and mindfulness and hopefully 
advocating for populations that need help, that maybe other people don’t know a lot of information 
about.

In Jemez, a woman told us they use Physical Therapy as their main source of medical intervention. 
This has inspired me to think differently about how to approach physical therapy as a holistic medical 
care. 

I intend on applying my cultural competence and being able to immerse myself in a community that I 
am not a part of  in a way that is both professional and respectful. 

Assessment Results



This Learning Community included service-learning opportunities, both 
locally in the Tri-Cities as well as during your travel in New Mexico. Please 

describe how the community service you engaged in helped you learn 
more about indigenous communities, education, and issues of poverty.

We got to see first hand how the issues affect people living in the Jemez Pueblo. It was fascinating.

The service we did in New Mexico helped me open my eyes to new ways of life. It also made me 
appreciate the value of hard work.

Engaging in community service was the best way to learn about the issues at hand. The hands-on 
learning created a level of understanding that simply reading or hearing about could never inspire. 

Assessment Results



Themes
• Expanding horizons and comfort zones
• Deepening relationships with faculty members and peers
• Increasing capacity for understanding issues of justice 

and diversity
• Committing to lifelong learning and ongoing exploration

Longitudinal Conversations



Expanding horizons and comfort zones

“I remember being introduced to learning communities my freshman 
year, but I was in a new city, I was basically here alone and trying to 

find myself and get comfortable. The idea of taking on new 
opportunities was kind of intimidating because I wasn’t sure I was 
ready.  But I remember getting that email and it was talking about New 
Mexico and classes and it was just a decision that I just instantly made. 
I was like, ‘I’m not holding back. I’m not making any excuses as to why I 

don’t or can’t do this.’” – Akia

Longitudinal Conversations



Deepening relationships with faculty and 
peers

“In Dr. Novotny’s class, it was an open discussion. It wasn’t as if she lectured the whole time 
and didn’t allow us to get any feedback or get our personal stories. I really respected and 

appreciated everything we talked about, you know, everything that it was done confidentially. 
Whatever we talked about in class was only, like, inside our classroom…we became a family, 

we really did.” – Akia

“In the cultural diversity course, I anticipated being uncomfortable. Ultimately, that was 
really accurate, but it was one of the greatest experiences that I’ve ever had. My faculty 

members helped me understand what I was learning but also what I didn’t know. - Olivia

Longitudinal Conversations



Increasing capacity for understanding 
issues of justice and diversity

“There were a lot of connections in my classes. We talked about poverty and 
education, and we discussed the history of indigenous communities in the United 
States. And then we traveled to New Mexico. And I understood that, as a White 

person, I can never fully understand the experiences that other communities 
face, especially those here in the United States, who are not White. This trip 
and these classes reinforced for me the importance that I make myself as aware 
as possible about the experiences of others so that I can consider, when I vote or 

make other important decisions in my life, how I consider what’s in the best 
interest for someone else when I may have a limited perspective.” - Olivia

Longitudinal Conversations



Committing to lifelong learning and 
ongoing exploration 

“I went abroad to Scotland and Ireland last summer. I actually participated in an 
alternative spring break last week to Kentucky with the Appalachian Service 

Project. I try to stay more aware than I was. I am better at keeping up with the 
news particularly where issues of social justice and equality come into 

play.” - Olivia

“Getting on a plane for the first time scared the mess out of me. But I did it. But 
it’s like, now, whenever something like this opportunity to learn comes to 
me, I’m taking advantage of it. I don’t care. There’s no excuses. I know I can 

do more, and there’s no holding back.” - Akia

Longitudinal Conversations



Exposure to opportunities in the learning community (classes) as well as 
travel provided students with the opportunity to integrate knowledge and 

provided a direct application.

Faculty who taught the courses and participated in the student travel 
helped to create a classroom community for students to examine issues 

of diversity and justice.  

The travel experience integrated within the learning community created 
a sense of awareness that deepened the knowledge gained in 

coursework.

Conclusions



Contact Information
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