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HIP Quality Assessment Rubric 
 
Introduction 

This form serves as a guide to the HIP Quality Assessment Committee for each of the questions 
on the HIP Exit Form, providing inclusion rationale, key elements assessed, and performance rubrics. 
Answers provided by faculty may be useful in the evaluation of multiple questions, so any answers can be 
consulted and considered for evaluation of any question. Point values assigned to the questions may be 
adjusted at the discretion of the institutional assessment committee who would also determine what point 
value/level is desirable.  

If this evaluation is being conducted at the course level, rather than the section level, ensure that 
each faculty has contributed at least two class artifacts and has co-authored the form. Due to the nature 
of coding at the course level, the weakest section in the course should determine the level of delivery 
quality. 
 

Rubric 
Student Outcomes by Attribute 

This demographic section is part of the analysis process because under-represented minorities 
traditionally have had less access to HIPs. However, research shows they receive more positive 
academic benefits from the practices. Therefore, it is imperative that institutions address this equity issue 
at the course level.  

Student course outcomes should be approximately equal after accounting for institutional and 
national trends. If one or more demographic achieves significantly less than another in the course, then 
the course cannot be considered high-impact for all students. Comparing demographic data with a similar 
non-HIP course may yield useful comparative data. 

Course Objectives 
Course objectives provided should match the course objectives listed on the syllabus. They 

should be clear, concise, and utilize upper-level thinking processes as defined by Bloom’s Taxonomy. 
Course objectives should be easily relatable to, or directly reference, the faculty member’s chosen high-
impact practice. 

 
Course Background  

Question 1 – Why did you choose to include a HIP in this course?  
This question measures faculty engagement and enthusiasm for HIPs. If a faculty member does 
not demonstrate enthusiasm for the project, then that attitude will likely pass to their students and 
they will not be engaged with the practice and receive the benefits. 

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Faculty expresses 
complete and 
enthusiastic interest in 
the practice 

Faculty expresses belief 
and some interest in the 
practice 

Faculty expresses 
belief in the HIP 
values  

Faculty expresses 
no real interest in 
the practice 
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Question 2 – What HIP was chosen?  
The answer to this question should be logical and easy to understand. No rubric is necessary.  

Question 3 – Explain how this HIP is suited for this course.  
This question is measures to what extent the faculty member understands the context of the 
chosen high-impact practice and its suitability for the course. The answer should be simple 
enough that a student could understand.   

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Explanation fully 
articulates relevant 
contexts of the HIP 
within the selected 
course. 

Explanation articulates 
either context or 
suitability but may be 
missing one or the 
other. 

Explanation 
briefly articulates 
surface-level 
observations 
about suitability. 

Explanation does not 
demonstrate a clear 
understanding of HIP 
context or suitability.  

 
Question 4 – Which of your course objectives are influenced by inclusion of the HIP? 
The answer to this question should be logical and easy to understand. No rubric is necessary.  
 

Question 5 -- How do the course objectives align with the HIP’s minimum definition? 
This question assesses the alignment of course objectives with the inclusion of the HIP.   

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicates not only 
which objectives are 
influenced by the inclusion of 
the HIP, but also how they 
are influenced.  

Response indicates 
which objectives are 
influenced by the 
inclusion of the HIP.  

Response 
vaguely indicates 
how course 
objectives align 
with the HIP.  

Alignment of 
course objectives 
with the included 
HIP is not 
apparent.  

 
 

Student Outcomes 
Question 1 – In what ways have students benefitted from the included HIP?  
This question measures to what extent the faculty member understands the benefits of HIP 
inclusion versus what students would gain in the course without participation in the HIP.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicates 
significant understanding 
of benefits students 
experienced directly 
related to inclusion of the 
HIP. 

Response indicates 
some understanding 
of benefits students 
experienced directly 
related to inclusion 
of the HIP. 

Response indicates 
a vague 
understanding of 
benefits students 
experienced directly 
related to inclusion 
of the HIP. 

Response 
demonstrates no 
understanding of 
any benefits to 
students specifically 
related to inclusion 
of the HIP.  
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Question 2 – To what extent did students meet the course objectives related to this HIP? 
This question assesses the success of the HIP inclusion within the course according to how well 
students met the aligned course objectives. The response to this question should include 
references to student performance within specific course assessments related to HIP-aligned 
course objectives, not just faculty conjecture.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Faculty directly 
assessed student 
understanding or 
knowledge gained 
related to the 
included HIP, and 
the response 
clearly indicates the 
data obtained. 

Faculty directly 
assessed student 
understanding or 
knowledge gained 
related to the 
included HIP, but 
the response 
includes 
conjecture. 

Faculty indirectly 
assessed student 
understanding or 
knowledge gained 
related to the included 
HIP, and the response 
includes conjecture. 

Faculty did not assess 
student understanding 
or knowledge gained 
related to the included 
HIP, so the response 
is purely conjecture. 

 
 

Question 3 – What steps were taken to ensure accessibility in the HIP implementation?  
This question measures a key issue in the implementation of HIPs: accessibility. Responses 
should demonstrate an understanding of accessibility needs for the included HIP and outline 
steps taken or planned to address accessibility within the coded course. 

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicates 
acknowledgement of 
the need to ensure 
accessibility, and 
specific steps planned 
and taken were 
effective.  

Response indicates 
acknowledgement of the 
need to ensure 
accessibility, but specific 
steps planned or taken 
were ineffective or 
irrelevant.  

Response indicates 
some 
acknowledgement of 
the need to ensure 
accessibility, but no 
specific steps were 
planned or taken.  

Response 
indicates means 
to ensure 
accessibility 
were not 
planned or 
taken.  

 

Question 4 -- Other than the summative assessments demonstrated by the attached 
artifacts, what formative assessments of student performance were used? 
This question measures whether assessment methods were used that were not captured by the 
submitted rubrics or class artifacts. Exemplary faculty will utilize a variety of assessment 
techniques. 

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Faculty included 
frequent formative 
assessments for 
students within this 
course. 

Faculty included a few 
formative assessments for 
students within this 
course. 

Faculty used only 
one formative 
assessment 
method within this 
course. 

Faculty only uses 
summative 
assessments 
within this course.  
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HIP Quality Dimensions 

Question 1 – In what ways did students invest extended time and effort examining a 
problem or issue?  
This question measures a key HIP quality dimension: investment over time. The answer should 
demonstrate that students were engaged with a large project throughout the semester (or longer) 
or periodic smaller assignments that tie together to form something larger. This should be 
successfully demonstrated by at least one of the attached classroom artifacts. 

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Faculty has students 
complete longer or 
interconnected 
assignments and has 
included an example 
with classroom 
artifacts. 

Faculty states students 
complete longer or 
interconnected 
assignments but did 
not include an example 
with classroom 
artifacts. 

Faculty may have 
students complete 
some longer or multi-
part assignments, 
but those are 
unrelated to the 
included HIP. 

Faculty does not 
demonstrate 
students’ 
engagement over 
time with longer or 
multi-part 
assignments. 

 

Question 2 – In what ways did students utilize methods of investigation, discuss findings, 
and determine solutions?  
This question measures to what extent student research is featured within the course. Experience 
with research is a key quality dimension of HIPs, regardless of which HIP or the student 
demographics.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicates full 
inclusion of the 
scientific methods for 
quantitative or 
qualitative research 
processes within the 
course. 

Response indicates 
inclusion of more than 
one element of 
quantitative or qualitative 
research processes 
within the course. 

Response indicates 
inclusion of at least 
one element of 
quantitative or 
qualitative research 
processes within the 
course. 

Response 
indicates no 
inclusion of 
student 
research within 
the course. 

 

Question 3 – How did you incorporate diverse perspectives and cultures within this 
course?  
This question measures the extent to which a variety of cultural perspectives and diverse ideas 
were included within the course. Experience with diversity is a key quality dimension of HIPs, 
regardless of the practice or the student demographics.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicated 
significant inclusion of 
diversity through unique 
classroom experiences, 
speakers, activities, 
materials, perspectives, 
and ideas. 

Response indicated 
moderate inclusion 
of diversity through 
speakers, activities, 
materials, 
perspectives, or 
ideas. 

Response indicated 
minimal inclusion of 
diversity through 
speakers, activities, 
materials, 
perspectives, or 
ideas. 

Response indicated 
no inclusion of 
diversity through 
speakers, activities, 
materials, 
perspectives, or 
ideas. 
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Question 4 – How did you provide timely, substantive, constructive feedback to 
students?  
This question measures the key HIP quality dimension: timely, substantive feedback. Exemplary 
faculty will also provide students with personally meaningful and constructive feedback 
throughout the course. This should be successfully demonstrated by an attached example.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Response indicates 
that timely, 
substantive, personal, 
and constructive 
feedback was 
provided at frequent 
intervals within the 
semester. An example 
is provided.  

Response indicates 
that timely, substantive 
feedback was 
provided at frequent 
intervals within the 
semester, but it was 
not personal or 
constructive. An 
example is provided.  

Response indicates 
that either timely or 
substantive feedback 
was provided at 
infrequent intervals 
within the semester, 
but it was not 
personal or 
constructive.  

Response indicates 
that no timely, 
substantive, 
personal or 
constructive 
feedback was 
provided to 
students during the 
course. 

 

Question 5 – How was reflection incorporated into this course?  
This question measures the key HIP quality dimension: reflection, which is a vital part of HIP 
pedagogy and cannot be separated from the practice. Reflection assignments should be 
meaningful and provide students opportunity to demonstrate personal growth. Sample reflections 
should be attached.  

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Meaningful reflection 
opportunities are provided 
within the course that 
prompt students to 
consider personal growth. 

A meaningful reflection 
opportunity is provided 
within the course but does 
not prompt students to 
consider personal growth. 

A surface-level 
reflection 
opportunity is 
provided within 
the course. 

Reflection 
opportunities 
are not 
provided within 
the course. 

 

Question 6 – What high expectations were established for students and how were they 
conveyed?  
This question measures a key HIP quality dimension: high expectations. Course expectations 
should be effectively conveyed and appropriately challenge students to achieve new hard and/or 
soft skills. 

 
Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 

Rigorous course 
expectations were 
conveyed, and student 
outcomes/artifacts 
demonstrated majority 
achievement of the high 
expectations. 

Rigorous course 
expectations were 
conveyed, but student 
outcomes/artifacts did 
not demonstrate majority 
achievement of the high 
expectations. 

Course 
expectations were 
conveyed but were 
not set at an 
appropriately high 
or rigorous level. 

Course 
expectations were 
absent or set at 
inappropriately 
high or low levels. 
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Question 7 – In what ways were real-life applications of the course concepts included?  
This question measures the key HIP quality dimension: integrative social pedagogy, or the 
opportunity to discover the real-world relevance of learning. Class artifacts should demonstrate 
connections.  
 

Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 
Course materials and 
assignments aid students 
in making clear and 
relevant connections to 
application in career and 
life. 

Course materials and 
assignments aid 
students in making 
surface connections 
to applications in 
career or life. 

Course materials make 
some reference to 
career or life relevance, 
but this relevance is not 
explored intentionally 
through assignments. 

Coursework 
does not 
illustrate 
relevance to 
real life.  

 
 
Question 8 – How were open discourse and discussions fostered in this course?  
This question measures the key HIP quality dimension: class discussion. For students to have the 
opportunity to authentically engage with course concepts and materials, they must be provided a 
safe space for sharing views and experiences with classmates and faculty. The course syllabus 
should indicate inclusion and timing of these discussions.  

 

Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 
Syllabus shows 
frequent scheduled 
opportunities for open 
discussion with 
classmates or faculty. 

Syllabus shows at 
least three scheduled 
opportunities for open 
discussion with 
classmates or faculty. 

Syllabus shows one 
or two scheduled 
opportunities for open 
discussion with 
classmates or faculty. 

Syllabus shows no 
scheduled 
opportunities for open 
discussion with 
classmates or faculty.  

 

 

Question 9 – What public demonstration/presentation of knowledge gained did students 
complete?  
This question assesses the key HIP quality dimension: presentation. Students should be provided 
an opportunity within the course to create work that they then present publicly in some way 
whether as a speech, video, blog post, poster presentation, podcast, or other public sharing 
method. 
 

Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 
Students create work 
that they then present 
in a public forum.  

Students create work 
that they then present 
in the classroom.  

Students create work 
suitable for sharing, 
but only present to 
the instructor.  

Students do not 
create work suitable 
for sharing.   
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Classroom Artifacts 

 

Question 1 -- In what ways did the course assignments and assessments reflect 
incorporation of the HIP or HIP quality dimensions? 
This question measures to what extent course assignments and assessments relate to the 
included HIP. Evaluators should consider this response as context for evaluating whether 
classroom artifacts demonstrate successful implementation of the included HIP. 
 

 

Exemplary (3) Proficient (2) Emerging (1) Not Evident (0) 
Artifacts impressively 
demonstrate 
thorough alignment 
with the included HIP.  

Artifacts demonstrate 
moderate alignment 
with the included HIP. 

Artifacts suggest 
minimal alignment 
with the included HIP. 

Artifacts demonstrate 
no alignment with the 
included HIP.  

 
Additional Comments 

Information contained in this section may provide more insight related to the HIP pedagogy not 
captured by questions within the quality assurance rubric. Comments should be taken into 
consideration in drawing final conclusions regarding suggestions provided to faculty and coding 
the course as HIP in future semesters. 


