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Interpretation, Application, & Meaningful Assessment



Discussion Overview:
1. Approach
2. Interpretation
3. Application



Approach: 
The Tool Has to Match the Question



How should students be 
different by the time they 

leave from when they 
entered? 



The Value of a 
Liberal Education 
• Definition: A philosophy of learning; 

empowers & prepares individuals to deal 
with complexity, diversity, & change.

• Broad knowledge + in-depth study 
• To encourage a sense of social 

responsibility, strong & transferable 
intellectual and practical skills & a 
demonstrated ability to apply knowledge.

“Knowledge is nothing without imagination”



AAC&U’s Essential 
Learning Outcomes

Goal: Knowledge of Human Cultures & 
Physical & Natural Worlds

• Content areas
Goal: Intellectual & Practical Skills

• Inquiry & Analysis
• Critical & Creative Thinking

• Written & Oral Comm.
• Reading

• Quantitative Literacy
• Information Literacy

• Teamwork & Problem-solving
Goal: Personal & Soc. Responsibility

• Civic Knowledge
• Intercultural Knowledge

• Ethical Reasoning
• Lifelong Learning

Goal: Integrative & Applied Learning



General Education Core: 

● Critical Thinking
● Global and Cultural Awareness

● Information Literacy
● Oral Communication

● Written Communication
● Quantitative Literacy

● Ability to read effectively
● Ability to write coherently

● Ability to communicate orally
● Ability to analyze, discuss, and use 

quantitative information
● Ability to use information 

technologies



GOOD ASSESSMENT à GOOD QUESTIONS + TRANSPARENCY
(OF GOALS, FINDINGS, & ACTIONS FOR IMPROVEMENT)
“I don’t know too many jobs that the job is being well-
rounded.  You know, it’s not like you’re going to work 
at ‘Well-Rounded, Inc’ or something.” 

Student (Wisconsin)

“Tell me why this is important or at least tell me 
what your end goal is. ‘When you learn this, 

you’re going to become [a] better adult because 
blah-blah-blah.’ Tell me why this matters.”

Student (Wisconsin)



The tool has to match the question: 
Does students’ demonstrated learning improve over 

time?

TransparencyDemonstrated 
Competence

Across 
Multiple 

Dimensions
Over Time



Why are Rubrics Increasingly Being Used for Institutional-Level 
Assessment of Student Learning?

● Assessment of students’ demonstrated performance 
& capacity for improvement

● Faculty-owned & institutionally shared
● Can be used for students’ self-assessment of learning
● Increase transparency of what matters to institutions 

for student learning



Interpretation:
Understanding a “Meta” Rubric



Available VALUE Rubrics
https://www.aacu.org/value/

rubrics

Goal: Knowledge Areas
• No Rubrics for content areas

Goal: Intellectual & Practical Skills
• Inquiry & Analysis

• Critical & Creative Thinking
• Written & Oral Comm.

• Reading
• Quantitative Literacy
• Information Literacy

• Teamwork & Problem-solving
Goal: Personal & Soc. Responsibility

• Civic Knowledge
• Intercultural Knowledge

• Ethical Reasoning
• Lifelong Learning

• Global Learning
Goal: Integrative & Applied Learning

• Integrative and Applied Learning

Campus Developed Rubrics:• Work Ethic (Chatt State)• Scientific Literacy (Tidewater CC)• Personal Development (Tidewater 
CC)• Pluralism (Elon University & 
Wofford College





Criteria/Di
mensions Performance	Levels

Performance	
Descriptors



Frequently Asked 
Questions

● Do the performance levels correspond to 
year in school?
○ No. Learning is not linear.

● How can faculty from score assignments 
from different disciplines?
● Focus on the broad skill & trans-

disciplinary criteria. Assume content 
is correct.

● Can rubrics be used by two-year 
institutions?
○ Yes, adjust expectations for 

benchmarks and progress.
● Can rubrics be used for course-level 

assessment?
○ Yes, with modification to include 

content areas.

Do the performance levels 
correspond with letter grades?

No.



Application: 
Results, Lessons Learned, Professional 

Development



What does rubric data look like at the institutional level?

Dimension % of students who
scored 2 or higher

% of students who 
scored 3 of higher

Explanation of Issues 68.3 35.5

Interpreting & Analysis 65.0 28.2

Influence of Context and 
Assumptions

48.8 21.2

Student’s position 54.5 24.0

Conclusions and related
outcomes

47.7 17.0

From: UNC-Wilmington, Critical Thinking Rubric
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Critical Thinking: Issues, Analysis, and Conclusions

Inter-rater reliability = >.8 
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Critical Thinking: Evaluation of Sources and Evidence
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“VALUE added” for 4 years - writing



LaGuardia Community College
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Critical 
Literacy

Rsrch & 
Info Lit

Oral Comm Quant Lit

Lower Credit Higher Credit

Critical Literacy (CT, Rdg, 
Writing): 1,072 samples = gain of 
0.88 bet. lower & higher credit 
students.
Research & Info. Literacy: 318 
samples = gain of 1.49. 
Oral Communication: 875 
samples = gain of 0.14. 39% of 
samples not related to rubric. 
Quantitative Literacy: 322 
samples = gain of 0.97. 
Source: Middle States Accreditation 
Report



● Using the VALUE Rubrics for 
Improvement of Learning and 
Authentic Assessment (2013)

● Frequently asked questions
● Reliability, validity, and rubric 

modification
● 12 Case Studies 

(https://www.aacu.org/value/casest
udies)

Examples of how campuses have used rubrics to 
improve learning



Connecting Rubrics 
with Professional 

Development

● Calibration (norming) sessions
● Assignment design workshops
● Rubric modification workshops, 

specifically for adaptation of rubrics for 
program- or course-level assessment

● Data-centered events focused on 
interpretation of institutional data, 
celebration of success and opportunity 
to gather recommendations for 
improvement
○ See, for example, SUNY-Geneseo’s

“Assesstivus”



Questions?

Comments?



Resources

● Me: ashley.finley@dominican.edu
● VALUE Rubrics: http://www.aacu.org/value/
● VALUE Case Studies: https://www.aacu.org/value/casestudies
● Additional Campus Examples: http://www.aacu.org/peerreview/pr-fa11wi12/
● National Institute for Learning Outcomes Assessment (NILOA) Assignment Library: 

http://www.assignmentlibrary.org/
● Multi-State Collaborative Project: http://www.sheeo.org/projects/msc-multi-

state-collaborative-advance-learning-outcomes-assessment


